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This study investigates the relationship between locus of control, 

loneliness, and bullying among school students. A quantitative survey 

design was employed, with data collected from 250 students (125 males 

and 125 females), aged 12 to 16 years, using a convenience sampling 

method. The instruments included the Locus of Control Scale, the 

Loneliness and Social Dissatisfaction Scale (LSDS), and the Form of 

Bullying Scale. Ethical approval and informed consent were obtained 

before data collection. Data were analyzed using SPSS. Findings 

revealed a significant positive correlation between loneliness and locus 

of control, suggesting that students with an external locus of control tend 

to experience higher levels of loneliness. Furthermore, loneliness was 

positively associated with bullying victimization. Although locus of 

control demonstrated a weak correlation with bullying, particularly with 

forms involving physical intimidation, it remains a relevant factor. These 

results highlight the potential benefits of fostering an internal locus of 

control and addressing loneliness as part of anti-bullying interventions 

in schools. 
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1. Introduction 

Bullying is defined as an intentional act of interpersonal aggression aimed at harming 

a peer in a school setting (Bowles 2018), or a systematic pattern of mistreatment by a classmate, 

subordinate, or teacher that may result in severe social, psychological, or psychosomatic 

consequences for the victim (Notelaers et al., 2019). They categorize bullying into three distinct 

types: work-related, person-related, and physically intimidating. Bullying can be perceived as 

ongoing exposure to interpersonal hostility and mistreatment by classmates, teachers, or 

subordinates (Notelaers et al., 2019). While isolated incidents of bullying or rudeness in 

schools may have minimal consequences (Cortina et al., 2021), recurring incidents over time 

can lead to substantial harm for the victim. Extreme bullying may involve physical assault, but 

it is more frequently manifested through non-physical actions, such as hostile gestures, threats, 

and verbal aggression. 

Bullying has significantly influenced various aspects of life, yielding both positive and 

negative outcomes, as detailed below. It is an experience most individuals have encountered at 

some point, and there is a compelling rationale for why bullying is perceived as having a 

detrimental effect on society at large (Fiori et al., 2020). Many schools frequently confront 

incidents of bullying, often perpetrated by one individual or group targeting those they view as 

vulnerable, seeking to dominate and subjugate them, sometimes compelling them to perform 

demeaning tasks (Berkman et al., 2021). It is also worth noting that most schools have on-site 

counselors tasked with addressing this issue, though with limited success. This raises the 

question: Why does bullying persist in schools across all demographic groups? It may be time 

to scrutinize the positive and negative effects of bullying to better understand its complexities 

(Dadvar & De Jong 2012). 

Bullying may, paradoxically, serve to foster resilience. Research has highlighted that 

students who endure bullying often develop the mental fortitude necessary to confront their 

aggressors. In some instances, the bully inadvertently forces the victim to take proactive 

measures to put an end to the bullying (Berkman et al., 2021). There are cases where the 

experience of being bullied toughens the student, enabling them to either disregard the bully or 

confront them head-on. Additionally, bullying can push students to become more self-reliant, 

as those who are bullied are often reluctant to report the incidents to authorities, fearing they 

will be perceived as weak or cowardly (Oishi, 2014). Consequently, many students opt to 

address the matter independently, rather than seek external intervention. 

Moreover, students who have been bullied tend to develop enhanced social skills, as 

the experience makes them more empathetic. This enables them to better relate to others who 

may have undergone similar experiences. When a student is bullied, one of the initial impacts 

is a decline in self-esteem. They are made to feel inadequate, and in extreme cases, vulnerable 

teens may even contemplate suicide. This underscores the urgent need to eradicate bullying, 

ensuring the safety of students (Bronfenbrenner, 1979). 

Another significant consequence of bullying is a reduction in the student’s self-

confidence, which can lead to social withdrawal, eating disorders, and increased time spent in 

isolation, often online. If a child exhibits these symptoms, it is crucial to engage in an open and 

honest conversation with them. While acts of bullying may remain confined to verbal abuse, 
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they occasionally escalate into physical violence, making it advisable to seek counseling before 

the situation worsens. Furthermore, violence rarely resolves issues and only perpetuates further 

violence (Park et al., 2020). Frequently, victims of bullying struggle to concentrate on their 

studies, resulting in poor academic performance, which can have long-term consequences. It is 

essential to take prompt action to protect both the student and their academic future. 

These are some of the positive and negative effects of bullying. Despite being a serious 

issue in most schools, bullying remains pervasive across many educational institutions. 

Ultimately, the primary concern is the well-being and happiness of the students. Although 

enforcing anti-bullying policies can be challenging, teachers can play a significant role by 

educating students on the importance of empathy and the harmful effects of bullying. 

1.3 Rationale of the study 

The relationship between locus of control, loneliness, and bullying among school 

students is a complex and multifaceted issue. The previous research shows that the role of locus 

of control, self-esteem, parenting style, loneliness, and academic achievement in predicting 

bullying among only middle school students, and the current study fills the gap and shows the 

relationship between locus of control, loneliness, and bullying among high school students. 

Understanding these interconnections is crucial for addressing the root causes of bullying and 

fostering a supportive school environment at a higher level as well. 

In recent years, research findings have reported an increase in bullying among students 

and underlined the negative impact of bullying on children’s social and emotional 

development. In addition, bullying is regarded as a construct that is related to various 

demographic factors. Bullying has recently attracted more attention from researchers in 

Turkey, and many predictors that contribute to bullying, such as self-esteem (Kapcı,2004), 

loneliness, academic achievement, and parenting style (Tepetaş, 2010), have been studied 

separately in different studies. Therefore, identifying the relationship of bullying with 

loneliness and locus of control, especially among high school students, seems to be important 

in determining the nature and extent of bullying. This study hopes to contribute to a deeper 

understanding of the factors that contribute to locus of control, loneliness, and bullying among 

school students. 

However, this study aims to investigate the relationship between locus of control, 

loneliness, and bullying. By determining these relationships, this study may provide valuable 

information to school counselors, teachers, parents, and school administrators for 

understanding bullying. The findings will have implications for the development of 

interventions aimed at prompting healthy relationships, reducing bullying, and supporting 

students. Furthermore, findings may help to gain further insight into planning appropriate 

prevention strategies for dealing with bullying. 

1.4 Objectives of the study 

1. To investigate the relationship between locus of control, loneliness bullying among 

school students. 
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2. To study the Impact of locus of control and loneliness on bullying among school 

students. 

2. Literature Review 

2.1 Locus of Control 

The environment is dynamic and ever changing; we can either attribute success or 

failure to things we have control over, or to forces outside our influence. Which orientation we 

choose has a bearing on our long-term success. This orientation is known as our locus of 

control. One's locus (Latin for place or location) can either be internal, implying the person 

believes that they control their life, or external, in which case, they believe that their 

environment, some higher power, or other people control their decisions and their life. Where 

the construct control means having power over events, strategies or circumstances, including 

the dimensions of interpersonal control (Kundi et al., 2014) Locus of control evolved from 

(Verma et al., 2017) social learning theory of personality. It is related to learned behavior and 

the reinforcement of such behavior (Ntsebeza 2011). The locus of control is considered a 

dispositional trait, as defined by Bell 2013). This construct refers to the extent to which a person 

believes that their actions can influence outcomes. 

2.2 Loneliness 

As humans, we all have a strong need to belong – to feel part of a group, to make 

connections with other individuals, and to have positive social interactions with those around 

us. Aspects such as these are central to (Baumeister et al., 2012). Theory regarding the need 

for belongingness, where they maintain that individuals have a strong motivation and need for 

enduring, affirmative social relationships with individuals around them. Such needs are 

reflected in the finding that humans not only spend 80% of their waking hours in the company 

of others (Luo et al., 2022) but also rate interacting with others as being more enjoyable than 

solitary endeavors (Kahneman et al., 2014). These findings illustrate that interpersonal 

relationships play a central role in our identity and well-being. If such belongingness needs are 

not sufficiently met, however, an individual is likely to experience loneliness as a result 

(Baumeister et al., 2012).  

2.3 Relationship between Locus of Control, Loneliness, and Bullying 

The relationship between locus of control, loneliness, and bullying among school 

students reveals a complex interplay that significantly impacts their emotional and social well-

being. Students with an internal locus of control generally perceive themselves as agents of 

change in their lives, which enables them to engage more positively in social situations (Rotter, 

1966). This proactive mindset can help them effectively navigate conflicts, thereby reducing 

their risk of being bullied. Conversely, those with an external locus of control often feel 

powerless, which may lead to heightened vulnerability to bullying behaviors. When faced with 

victimization, these students may withdraw socially, thereby intensifying feelings of loneliness 

and isolation (Schmidt 2018). 

Furthermore, loneliness plays a critical role in this triadic relationship, acting both as a 

consequence and a precursor to bullying experiences. Victims of bullying frequently report 
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feelings of loneliness, as bullying often leads to social exclusion and a lack of meaningful 

connections (Qualter 2015). Similarly, this loneliness can further perpetuate their 

victimization, as isolated individuals are often perceived as easier targets by bullies. This 

cyclical pattern underscores the reinforcing loop between an external locus of control and social 

withdrawal. 

In contrast, interventions that promote an internal locus of control can disrupt this cycle. 

Programs that enhance students’ sense of agency can empower them to take proactive steps to 

build relationships and confront bullying behaviors effectively (Yeager, 2015). For instance, 

teaching coping strategies and problem-solving skills fosters resilience and reduces feelings of 

helplessness. Likewise, creating supportive environments where students feel safe to share their 

experiences can alleviate loneliness. Peer support programs and mentorship initiatives can also 

encourage positive social interactions, which in turn help mitigate the effects of bullying (Gini 

& Pozzuoli, 2009). 

2.4 Relationship of Locus of Control and Bullying 

            Locus of control refers to the distinction made by individuals about what controls their 

lives, discriminating between factors internal to individuals, such as their abilities, decisions, 

or actions, and external forces such as luck, chance, powerful other people, or fate (Verma et 

al., 2017). In Weiner’s (2015) typology of attributions, locus is one of three dimensions, the 

other two being stability over time and controllability. Locus of control orientation reflects a 

continuum ranging from internal locus (i.e., perception that behaviors and outcomes of one’s 

behaviors are attributed to the influences of forces within one’s control) to external locus (i.e., 

perception that one’s life is controlled by random forces outside his control; Nowicki et al., 

2023). Consequently, locus of control as a form of attribution has been considered a powerful 

construct to explain bullying and victimization. 

            According to Andreou (2020), adolescents with high scores of peer victimization also 

had higher scores in the Nowicki-Strickland Locus of Control Scale for children. These higher 

scores, indicating an external locus, suggest that victimized children tend to feel that others 

control their life, behavior, and actions (Georgiou et al., 2018). Similarly, Wallace et al. (2012) 

suggested that bullies tend to have an internal locus of control, and because of that, they 

continuously strive for more power and control over others. However, Karatzias et al. (2022) 

noted that the threat or possibility of losing control drives them to use aggression and become 

involved in bullying behaviors. 

            On the other hand, findings regarding the internal orientation of control among bullies 

are not entirely consistent. For example, Georgiou (2019) reported that children who participate 

in bullying episodes in the role of bullies tend to attribute their actions to external factors (i.e., 

the teacher, the parents, or the victims). This finding aligns with earlier conceptualizations of 

bullies as individuals who blame others for their behavior and show an inability to take 

responsibility for their actions (Craig et al., 2013; Georgiou et al., 2018). 

            Moreover, Tony (2020) found that external locus of control in the Nowicki-Strickland 

scale and pessimistic attributions were the best predictors of discipline and aggressive problems 

at schools, even when controlling for other measured variables. Similarly, Saarento et al. (2013) 
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suggested that there are three main social risk factors for victimization: having few friends, 

having friends who are unable to help or protect you, and being rejected by the peer group. 

Locus of control may also influence behavior through the beliefs people hold about the return 

to effort. In particular, psychologists argue that those with an internal locus of control are more 

optimistic about the chances that their effort will be positively reinforced. Consistently, in 

observational settings involving real effort, locus of control is often linked to expectations 

about the return to effort (Caliendo et al., 2015; Coleman et al., 2003; Lekfuangfu et al., 2018; 

Caliendo et al., 2019; Caliendo et al., 2022). 

 2.5 Relationship of Loneliness and Bullying 

Loneliness is a subjective feeling of isolation. It is often defined as a cognitive 

discrepancy between the social relations an individual wishes to have and those that one 

perceives to have, and the affective reactions of sadness and emptiness that follow (Heinrich 

et al., 2016). The feeling of loneliness is common in adolescence (Inchley, 2020; Madsen, 

2019; Qualter, 2021; Qualter, 2013), and many adolescents will experience loneliness for short 

periods. For instance, reasons may include feeling left out among peers, a change of school, 

parental divorce, or other adverse life events (Eccles, 2020; Hutson, 2018). However, some 

adolescents experience prolonged feelings of loneliness that result from repeated failure to 

reconnect with others, which is a serious threat to their quality of life (Eccles, 2020; Hutson, 

2018) and academic performance (Eccles, 2023). Furthermore, a recent meta-analysis of 

longitudinal studies suggested that loneliness tends to remain stable from adolescence to 

adulthood (Mund, 2020). 

Moreover, loneliness is also an important public health problem because it is associated 

with a range of health problems (Heinrich et al., 2006; Hutson, 2018; Christensen, 2021; 

Goosby, 2013; Holt et al., 2015; Valtorta, 2016). It is therefore important to understand the 

precursors of loneliness to strengthen preventive efforts. In this context, the current study 

focuses on two potential precursors. Firstly, bullying victimization at school is common among 

adolescents (Inchley, 2020; Arnarsson, 2020; Henriksen, 2016), although the prevalence has 

been diminishing over the past decades in Europe and North America (Chester, 2015; Cosma, 

2020). Despite this decline, there is abundant documentation for an association between 

exposure to bullying and adverse psychological consequences such as poor life satisfaction 

(Arnarsson et al., 2020), mental health problems, and suicidal behavior (Qualter, 2013; Klomek 

et al., 2017; Copeland, 2013; Landstedt, 2014; Lereya, 2015; Lund et al., 2009; Takizawa, 

2014; Winsper, 2012; Wolke, 2013). 

Additionally, a small number of cross-sectional (Due, 2005; Jackson, 2012; Prinstein, 

2021; Putra, 2022; Schnepf, 2023; Storch, 2014) and prospective (Storch, 2014; Matthews et 

al., 2022; Segrin, 2012) studies confirm that there is an association between loneliness and 

bullying victimization at school. People experience loneliness when they feel that their social 

relationships are deficient in terms of quantity or quality and perceive a gap between their 

actual and desired relationships (Hawkley et al., 2010). Around the world, people describe 

loneliness as a painful, sometimes agonizing, experience (Heu et al., 2021). It is important to 

distinguish that loneliness is conceptually different from being alone (a momentary state of 

objective absence of other people), solitude (when being alone is perceived as pleasant and 
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sought out intentionally) and social isolation (Hawkley et al., 2010), which refers to the 

objective lack of social relationships and social contact (Hawkley et al., 2010). Through its 

adverse effects on sleep, immune functioning, and health behaviors, loneliness can lead to long-

term health issues such as an increased risk for cardiovascular diseases and reduced longevity 

(Hawkley et al., 2010; Holt et al., 2015; Hawkley et al., 2010; Griffin et al., 2020; Park et al., 

2020). 

Thus, the health-related consequences of loneliness are detrimental for individual well-

being and come with substantial economic costs for society (Kung et al., 2021; Mihalopoulos 

et al., 2020). Consequently, loneliness has been recognized as a public health issue that needs 

to be addressed by public policy (Cacioppo, 2018; Holt et al., 2015). Despite these societal 

implications, loneliness remains a deeply subjective experience, and almost all empirically 

established predictors of loneliness refer to characteristics of the person. For example, 

loneliness is more common among individuals with low socioeconomic status (Luhmann et al., 

2016) and poor health (Cohen et al., 2016; Dahlberg et al., 2022), two individual factors that 

limit people’s opportunities to participate in everyday social activities. Because poor health is 

particularly common among the elderly, old age is sometimes considered a critical risk factor 

for loneliness. 

Moreover, loneliness is also correlated with personality traits. Individuals high in 

extraversion and emotional stability are less prone to loneliness than those low on these traits 

(Buecker et al., 2020). Finally, the characteristics of one’s social relationships are among the 

most proximal predictors of loneliness. For instance, having a romantic partner, a large social 

network, frequent social interactions, and high-quality relationships decreases the risk of 

loneliness (Cohen et al., 2016; Dahlberg et al., 2022; Heinrich & Gullone, 2006; Hawkley et 

al., 2010). 

In light of these findings, more research is needed to understand the dynamic, cyclical 

relationship between these factors and to explore effective interventions that can mitigate their 

negative impact on school students. Therefore, this study, titled "Relationship between Locus 

of Control, Loneliness, and Bullying among School Students", aims to fill these gaps by 

investigating the longitudinal relationship between locus of control, loneliness, and bullying in 

a broader socio-cultural framework, while examining the potential mediating role of loneliness 

in the bullying experience. 

2.6 Hypothesis  

1. There is a significant correlation between locus of control, loneliness, and bullying 

among school students. 

2. Male students will report a higher level of locus of control, loneliness, and bullying 

compared to female students. 

3. Students from the higher grade levels (e.g., 9th-10th) will report the relationship between 

locus of control, loneliness, and bullying compared to lower grade levels (e.g., 8th). 
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3. Research Methodology 

This section outlines the methodological procedures of the study. A descriptive and 

quantitative survey research design was employed to collect and analyze data. To collect the 

data, surveys were sent to students studying in different schools. A small pretest was conducted 

to evaluate the questions before conducting the survey, with twenty school students, who were 

not included in the final sample. The population of the study is 250 high school students from 

Khanewal, Punjab. The sample consists of 250 students selected from six schools in Khanewal. 

A non-probability convenient sampling method was used to draw the sample. The age of 

participants ranged from 12 to 16 (M=3.11, SD=1.42). Of the participants, 125 (50%) were 

males and 125 (50%) were females. The sample consisted of 96 eighth (38%), 82 ninth (33%), 

and 72 tenth (29%) grade students. Data was collected from both boys and girls. 

Three instruments were used in the present research: the Locus of Control Scale (LOC), 

Loneliness and Social Dissatisfaction Scale (LSDS), and the Form of Bullying Scale (FBS). 

The LOC scale developed by Julian Rotter (1966) consists of 20 self-reported items using a 

true/false format. Items 3, 5, 6, 9, 10, 12, 13, 16, 19, and 20 are reverse-scored. Scores range 

from 0 to 100, with classifications from very strong external to very strong internal locus of 

control. This study reported a Cronbach’s alpha of 0.73. The LSDS by Asher and Wheeler 

(1985) is a 24-item self-report scale, including 8 filler items, answered on a 5-point Likert 

scale. Reverse-scored items include 3, 6, 9, 12, 14, 17, 18, 20, 21, and 24. Filler items were not 

scored. The internal consistency for the adapted version was Cronbach’s α = 0.90, and validity 

was confirmed with a correlation coefficient of .82. The FBS is based on the OBVQ and PRQ 

and includes 10 items scored on a 5-point scale (0–4). This tool measures multiple forms of 

bullying, including physical, verbal, and social. The Cronbach’s alpha reported for this study 

was 0.62. Participants willing to be part of the study filled out the demographic form, which 

included questions on name, grade level, institute name, age, birth order, socio-economic 

status, gender, locality, and family type. Formal permission was taken from the corresponding 

authors to use the questionnaires. All participants were briefed about the nature and objectives 

of the study and were assured that their data would remain confidential. They were informed 

of their right to withdraw at any time, and written informed consent was obtained. The survey 

booklet contained all three scales and was distributed by hand to the students who met the 

inclusion criteria. After completion, the questionnaires were collected. The response rate was 

100%. Data was analyzed using SPSS-26. The statistical tests applied include descriptive 

analysis, correlation, bivariate analysis, and regression analysis. 

3.1 Ethical Considerations 

Firstly, the formal permission was taken from the corresponding author to use the 

Questionnaire. All participants were briefed about the nature and objective of the study they 

were assured that information would be kept confidential. They were permitted to withdraw 

from research at any time. In the end, written informed consent was taken from the whole 

participants.  
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4. Results 

This section provides the findings and results of the study. Relevant analysis was run 

by SPSS-26 version. Descriptive statistics was the first part of the data analysis to calculate 

some test statistics for all the main variables. After the descriptive analysis, bivariate 

correlation coefficients were used to check the interrelation of locus of control, loneliness, and 

bullying.  

Table No 1: Demographic characteristics of the sample (N=250) 

Characteristics N % 

Gender    

Male  125 50 

Female  125 50 

Locality   

Urban  150 60 

Rural  100 40 

Family    

Nuclear  133 53.2 

Joint  118 47.2 

 

Table 1 presents the demographic characteristics of a sample comprising 250 

individuals, evenly split between genders, with 125 males and 125 females, resulting in a 

balanced distribution of 50% of each group. In terms of family systems, the majority of 

participants belong to nuclear families, totaling 133 (53%), while 118 individuals (47.2%) 

come from joint family systems. Additionally, the locality of participants indicates a 

predominance of urban residents, with 150 individuals (60%) living in urban areas compared 

to 100 individuals (40%) residing in rural settings. This demographic breakdown provides 

valuable insight into the sample’s composition, highlighting gender balance, family structure, 

and nuclear-urban distribution.  

Table No 2: Descriptive Statistics & Reliability Analysis of Scales of Locus of Control, Loneliness, 

Bullying 

Scale  K M SD α Range  

Locus of control 

scale  

20 61.28 14.38 .73 0-100 

Loneliness scale  24 46.79 7.25 .82 16-52 

Bullying scale  10 30.24 4.32 .62   0-12 

Note. k = no. of items, M=mean, SD=standard deviation, α=Cronbach’s alpha. 
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Table 2 provides a summary of descriptive statistics and reliability analysis for three 

key scales: locus of control, loneliness, and bullying. The locus of control scale consists of 20 

items, has a mean (M=61.28, SD=14.38) with a Cronbach’s alpha (α) of 0.73, indicating good 

internal consistency. This scale score ranges from 0-100. The loneliness scale, comprising 24 

items, reports a mean score (M=46.79, SD=7.25) demonstrating good reliability with a 

Cronbach’s alpha of 0.68. The score from this range is 16-25. Lastly, the bullying scale consists 

of 10 items, showing a mean of (M=30.24, SD=4.32) with a Cronbach’s alpha of 0.62, 

suggesting acceptable reliability. The range of this scale is between 0-12. Overall, the table 

highlights the statistical properties and reliability of measures used in the study, indicating that 

they are a robust tool for assisting the respective construct.  

Table No 3: Correlations between Locus of Control, Loneliness, and Bullying among School Students 

Sr. Scale  1 2 3 

1. Locus of control - .68** .74** 

2. Loneliness  .68** - .55** 

3. Bullying  .74** .55** - 

**Note. All correlations are significant at .001 (one tailed) N=250 

Table 3 illustrates the correlations among three variables: locus of control, loneliness, 

and bullying. The correlation coefficient indicates significant relationships at the 0.01 level 

(one-tail) among the scales. A strong relationship of 0.68 exists between locus of control with 

loneliness, suggesting that a higher level of locus of control is associated with stronger 

loneliness. Conversely, locus of control shows a strong relationship of 0.74 with bullying. 

Loneliness is positively correlated with bullying at 0.55. Overall, the table highlights the 

interconnectedness of locus of control, loneliness, and bullying, reviewing significant patterns 

that warrant further exploration. 

Table No 4: Linear Regression to See the Impact of Locus of Control and Loneliness on Bullying among 

School Students 

Variables Model 1 Model 2 

 B Β SE B Β SE 95%CI 

Constant 34.46  1.08 13.59  2.98 [7.73, 19.46] 

Grade level 0.79 0.15 0.29    [0.25, 0.59] 

Gander 1.46 0.17 0.83    [1.70, 4.32] 

Locality  0.80 1.59 0.84    [0.55, 2.27] 

Family 

System 

0.13 0.18 0.04    [0.13, 0.39] 

Locus of 

control 

   

 

0.36** 1.19** 0.02 [0.30, 0.40] 

Loneliness     0.18** 0.31** 0.06 [0.07, 0.29] 
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R² .285** .633** 

F 24.43** 69.82** 

ΔR² .285** .348** 

ΔF - 45.39** 

Note. N=250, B=unstandardized coefficient, β, standardized coefficient, SE=std. error, CI= confidence interval  

The regression analysis results reveal a substantial improvement in model fit from 

Model 1 to Model 2. Model 1 explains only 5% of the variance (R² = 2.85) and has a significant 

F-statistic of 24.43, while Model 2 dramatically increases explained variance to 84% (R² = 

0.633) with a highly significant F-statistic of 69.82. Among the predictors, Grade Level (B = 

0.79, β = 0.15) and Locus of Control (B = 0.36, β = 1.19) in Model 1 are significant, with Locus 

of Control maintaining its strong association in Model 2, where it is critical for understanding 

the dependent variable. Although other variables such as Locality, Gender, Family System, and 

Loneliness show positive effects, they are statistically significant in either model. The 

transition between the two models also indicates a meaningful increase in explanatory power, 

evidenced by ΔR² = 0.29 and ΔF = 45.39 

4.1 Discussion 

This study aimed to examine the relationships between locus of control, loneliness, and 

bullying among school students, as well as the influence of gender, locality, and family system 

on these variables. The findings reveal a complex and interconnected dynamic, suggesting that 

individual psychological traits and social environments significantly shape students’ 

experiences of bullying. 

The correlation analysis indicated a strong positive relationship between locus of 

control and both loneliness (r = 0.68) and bullying (r = 0.74), highlighting that students with a 

stronger external locus of control tend to report higher levels of loneliness and bullying. These 

findings align with previous studies (Rotter, 1966; Oishi, 2014), which have suggested that 

students with an external locus often feel less empowered to cope with adverse social 

experiences. 

Interestingly, loneliness was also significantly associated with bullying (r = 0.55), 

implying that socially isolated students may be more vulnerable to victimization. This is 

consistent with prior research (Asher & Wheeler, 1985; Rentfrow, 2020), which emphasizes 

the protective role of social connectedness. Students who perceive limited control over their 

environment and lack social support may fall into a feedback loop where isolation reinforces 

vulnerability to bullying, which in turn deepens feelings of loneliness and powerlessness. 

Regression analysis further confirmed the predictive power of locus of control in both 

models, suggesting it is a critical psychological variable in understanding students' bullying 

experiences. While gender, locality, and family system showed some effect, their influence 

was less pronounced compared to the psychological predictors. These findings highlight the 

importance of equipping students with internal coping mechanisms and fostering supportive 

peer relationships. 
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This study's implications are significant for educational practitioners. Interventions 

should aim to strengthen students' internal locus of control and address loneliness through 

inclusive classroom practices and peer mentoring programs. Future research could explore 

these relationships longitudinally or examine additional moderating variables such as school 

climate or teacher support. 

5. Conclusion  

This study offers meaningful insights into the complex interrelationship between locus 

of control, loneliness, and bullying among school students. The findings indicate that students 

with a stronger internal locus of control are less likely to experience loneliness and bullying, 

underscoring the importance of cultivating a sense of personal agency in young learners. 

Notable gender-based differences emerged, with male students reporting higher levels of 

loneliness and bullying, along with a significantly elevated locus of control score.  

Additionally, disparities based on family structure and locality highlight the influence 

of environmental and contextual factors on students' social and emotional experiences. The 

results collectively suggest that enhancing students' perceived control over their lives could 

play a pivotal role in reducing both loneliness and bullying. Interventions such as resilience-

building programs, social-emotional learning, and structured peer support systems may prove 

effective in fostering healthier school environments and improving student well-being. 

5.1 Limitations 

Despite its contributions, this study has several limitations. The cross-sectional design 

restricts the ability to draw causal inferences; future research employing longitudinal methods 

could better capture changes over time. The use of self-report questionnaires may have 

introduced response bias, as participants might have misrepresented their experiences due to 

social desirability or lack of insight. While the sample achieved gender balance and included 

both nuclear and joint family systems, it may not fully reflect the cultural and socioeconomic 

diversity of the broader population. Additionally, the study was limited to specific urban and 

rural areas, which may limit the generalizability of findings to other regions with different 

social dynamics. Several relevant variables, such as academic stress, peer relationships, and 

mental health conditions, were not explored in this study. Including these factors in future 

research could provide a more nuanced understanding of the predictors and consequences of 

bullying and loneliness. Furthermore, incorporating qualitative approaches could help uncover 

students’ lived experiences in greater depth. 

5.2 Implications    

The findings of this research have practical implications for educators, school 

counselors, parents, and policymakers. A clearer understanding of the relationship between 

locus of control, loneliness, and bullying can guide the development of more effective 

preventive and intervention strategies. For instance, given that verbal bullying emerged as the 

most common form, counselors might consider implementing targeted programs such as 

problem-solving workshops, social skills training, and interpersonal communication sessions. 

Moreover, the evidence suggests that anti-bullying programs should be sensitive to 

gender-specific needs. Addressing the emotional well-being of male students, particularly their 
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experiences of loneliness, could be a key component in reducing their involvement in bullying. 

A holistic, collaborative approach involving teachers, administrators, parents, students, and 

counselors is essential for sustainable change. Teachers should foster inclusive classroom 

climates; administrators must enforce clear policies; parents should model empathy at home; 

and students must be empowered to support their peers. Together, these efforts can contribute 

to a school culture where bullying is actively prevented and student well-being is prioritized. 

5.3 Recommendations  

Based on the findings and limitations of this study, several recommendations are proposed 

for future research: 

• Future studies should replicate this research with students from various grade levels 

and socioeconomic statuses to enhance the generalizability of the results. 

• Due to the small sample size of students identified as bullies or bully/victims in the 

current study, predictors of involvement in these specific groups could not be fully 

explored. Further research should aim to identify the underlying factors that contribute 

to students' participation in different bullying roles. 

• This study focused primarily on a limited set of school, family, and personality-related 

factors. Future investigations should include a broader range of variables, particularly 

those related to community and neighborhood influences, to offer a more 

comprehensive understanding of bullying dynamics. 

• Given that bullying is often perceived as a moral and socially sensitive issue, it is 

recommended that future research employ multiple assessment techniques to capture 

the perspectives of parents, teachers, students, school counselors, and other educational 

stakeholders. This could help provide a clearer picture of bullying prevalence and 

patterns of student involvement. 
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